Opinion-Proof
Purpose:  This strategy is used to help students develop and defend their viewpoints with supporting evidence. 

Description:  Organized in a T-chart format, the Opinion-Proof strategy provides a format to develop an argument, thesis, or opinion on the left side and provide supporting details on the right.  This organizer emphasizes critical thinking skills and provides a format that can be easily transformed into argumentative or persuasive writing.  Because this strategy calls for an opinion/thesis to be supported with detailed evidence, it can also be used to help students outline information for expository writing assignments.  Additionally, this strategy can be used to help students organize their ideas for use with class discussions and debates.  
Procedure:

1.  Select a reading passage that will elicit opposing reactions and opinions.  The passages may be expository or narrative texts.

2. Once students have completed reading the passage, ask them to take a stance either for or against the issue and record their opinion on the left side of the T-chart.  To challenge students, you can have them take their stance from the viewpoint of a particular individual or character.  

3. After establishing an opinion, students should then seek evidence from the reading passage and their own prior knowledge and/or experiences to support their opinion and record the evidence on the right side of the T-chart.  Teachers may require students to have direct quotes, documented appropriately, to support their opinion. 

4. The Opinion-Proof strategy can be used for class discussion/debate or could be extended into an argumentative or persuasive writing assignment.

SAMPLE OPINION-PROOF

        OPINION




        PROOF



Students should be allowed                  1.  Support local lunch businesses

to eat lunch off                                        2.  Give students a break from school
                                                                   3.  Teach students responsibility

Students should not be                          1.  School cafeteria would lose money

allowed to eat lunch off                         2.  Cause problems for neighbors near school

campus.                                                    3.  Cause traffic problems; potential for accidents

                                                                         increased

                                                                   4.  Late to afternoon classes

Opinion                                               Proof

Child Labor

David Cody, Associate Professor of English, Hartwick College


Child "hurriers" working in mines. From official report of the parliamentary commission.

That the shameful practice of child labor should have played an important role in the Industrial Revolution from its outset is not to be wondered at. The displaced working classes, from the seventeenth century on, took it for granted that a family would not be able to support itself if the children were not employed. In Defoe's day he thought it admirable that in the vicinity of Halifax scarcely anybody above the age of 4 was idle. The children of the poor were forced by economic conditions to work, as Dickens, with his family in debtor's prison, worked at age 12 in the Blacking Factory. In 1840 perhaps only twenty percent of the children of London had any schooling, a number which had risen by 1860, when perhaps half of the children between 5 and 15 were in some sort of school, if only a day school (of the sort in which Dickens's Pip finds himself in Great Expectations) or a Sunday school; the others were working. Many of the more fortunate found employment as apprentices to respectable trades (in the building trade workers put in 64 hours a week in summer and 52 in winter) or as general servants — there were over 120,000 domestic servants in London alone at mid-century, who worked 80 hour weeks for one halfpence per hour — but many more were not so lucky. Most prostitutes (and there were thousands in London alone) were between 15 and 22 years of age.
Many children worked 16 hour days under atrocious conditions, as their elders did. Ineffective parliamentary acts to regulate the work of workhouse children in factories and cotton mills to 12 hours per day had been passed as early as 1802 and 1819. After radical agitation, notably in 1831, when "Short Time Committees" organized largely by Evangelicals began to demand a ten hour day, a royal commission established by the Whig government recommended in 1833 that children aged 11-18 be permitted to work a maximum of twelve hours per day; children 9-11 were allowed to work 8 hour days; and children under 9 were no longer permitted to work at all (children as young as 3 had been put to work previously). This act applied only to the textile industry, where children were put to work at the age of 5, and not to a host of other industries and occupations. Iron and coal mines (where children, again, both boys and girls, began work at age 5, and generally died before they were 25), gas works, shipyards, construction, match factories, nail factories, and the business of chimney sweeping, for example (which Blake would use as an emblem of the destruction of the innocent), where the exploitation of child labor was more extensive, was to be enforced in all of England by a total of four inspectors. After further radical agitation, another act in 1847 limited both adults and children to ten hours of work daily. 

For more information on this strategy:

Santa, C.M., Havens, L. T. & Maycumber, E. (1988).  Project CRISS:  creating independence through student-owned strategies. Iowa:  Kendall/Hunt. 


